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MEMORY* 
The ability to remember information, experiences and people  
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2014-2015 

Support to Pilot Schools for 
Implementing Inclusive Education 

Policies and Practices 

 
 

Partners: FFE (HR), proMENTE (BA), SBS (BA), CAF (AL), MCEC (MK), KEC (XK), Forum MNE 
(MNE), CEP (SRB) 

NEPC role: Project leader 

Funded by: Council of Europe, European Commission  

The project aimed at breaking barriers for all vulnerable groups in the education sector and promoting 
the concept of inclusive education as a reform principle that respects and caters for diversity among 
all learners. It has been implemented in seven countries: Albania, Bosnia-Herzegovina, Croatia, Kosovo, 
Montenegro, the Republic of Macedonia and Serbia. The project was focused on supporting 
mechanisms and resources for 49 pilot inclusive schools, raising awareness on benefits of inclusive 
education, enhancing capacities of policy makers, improving teacher competencies and making 
progress on the removal of tangible barriers for vulnerable groups through stronger partnerships. 

The Project had a ‘bottom-up' approach that helps policy-makers move from experience in the field to 
mainstream education reforms. NEPC experts developed methodology for the qualitative part of the 
research (focus groups) and produced a comparative report on the findings. Activities of partner 
organisations were focused on continually assisting the schools in implementing the Index for Inclusion 
methodology. This consisted of setting up focus groups in order to conduct participatory action 
research, which was used to help the schools establish priorities. Each school prepared a project 
according to those priorities and individual school development plans were then made according to 
those projects. The development and implementation of those plans was tracked in brief progress 
reports to CoE.  The final phase of the project was the production of an inclusive education 
sustainability plan for each school along with recommendations on how to sustain support at national 
and regional levels. 

INCLUSIVE EDUCATION I WHOLE SCHOOL APPROACH I SEE REGION 
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2013-2014 

 

Local Partnership for Anti-Corruption 
Education 

 

 

Partners: FFE (HR), LDA Osijek (HR), LDA Sisak (HR), IZ Split (HR), proMENTE (BA) 

NEPC role: Project partner 

Funded by:  European Commission  

 

Corruptive and unethical behaviour within the education system in Croatia, especially secondary 
education, has not been systemically researched or tackled until now. It is something people are aware 
of, but seldom officially raised as an issue. 
The goal of this project was to establish a more engaged role of the civil society in the identification, 
implementation, support and further development of anti-corruption policies and practices in Croatia's 
education system. The aim was to raise awareness of students on the harmful effects of certain 
practices and to provide support to local education stakeholders in conducting anti-corruption policies 
and practices in schools. This was be achieved by using qualitative and quantitative research methods 
through a survey in which the attitudes of students, parents and principals were studied, followed by 
awareness-raising workshops and a conference. 

 

 

 

 

CORRUPTION IN EDUCATION I RESEARCH I CROATIA 
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2012-2014 

Making History Work for Tolerance - A 
Research-Based Strategy to Reduce the 

Intolerant Usage of History Teaching 
 

Partners: Providus (LV), Orava (SK), Euroclio (NL), Danish HTA (DK) 

NEPC role: Project leader 

Funded by: OSF  

History is one of the subjects often identified to be well equipped to foster the values of peace, human rights 
and inclusion education.  However, history education has been traditionally subjected to fierce political 
interference, indoctrination and propaganda. Moreover, history lessons are often perceived by students as 
irrelevant or boring. Innovative new approaches based on multi-perspective historical narratives, empowering 
dialogue in education and culture in democracy are replacing the traditional teaching of history, calling for a 
culture in education replacing national pride and an exclusionary outlook towards the national past, by more 
reconciled and inclusive approaches toward human experience.  
This project addressed the need to reduce political manipulation with history teaching in order to increase 
tolerance, support intercultural dialogue and reduce xenophobia between majority and minority populations 
(including migrants) in four EU countries. 
This was achieved by first assessing, through action oriented research, whether political and public discourses 
about the goals of history teaching support tolerant or intolerant attitudes towards other ethnic groups. 
Following that,  the ”Teaching History for Mutual Understanding“ manual was created and capacity building 
training for history teachers was provided in order to enable them to counter exclusionary and manipulative 
rhetoric used by far-right groups and actors seeking to monopolise history for divisive political goals. A series of 
articles in the national media of participating organization countries was published stressing the need for an 
ethical approach to history in schools and the media, and an event was organised in Brussels for international 
NGOs, members of the European Parliament and educators about the challenges to intercultural dialogue posed 
by political agenda in history teaching and about ways to tackle these challenges and to make history teaching 
work for tolerance. 
 

HISTORY TEACHING I RESEARCH I ADVOCACY 
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2011-2013 

Leadership for Local Community: 
Empowering Teachers and Youth for 

Active Role in Local Communities 

 
Partners: FFE (HR), Vukovar Srijem County (HR)  
NEPC role: Project partner 
Funded by: European Commission 

 
Post-war education in some areas of the country has seen a separate schooling approach for minority 
and majority students, most notably in the Vukovar-Srijem County. As the National Curricula Framework 
and other documents and action plans stressed the importance of implementing civic education or 
education for democratic citizenship and human rights, there was a need for exploring that 
phenomenon and its practices at the scientific level and for providing some relevant recommendations 
and training. 
This project aimed to strengthen the capacities of the educational system and youth in the local 
community in the field of democratization, human rights, minority integration, and non-violent conflict 
resolution in Vukovar-Srijem County by mapping the impact that the practice of separate schooling has 
on the civic attitudes of their student. Its goal was also to support and equip youth for an active role in 
the local community by providing additional tools and knowledge to teachers and expert staff in the 
field of civic education and teacher leadership. 
As part of the project, interviews were conducted with key policy makers on the topic of separate 
schooling. Data was gathered through focus groups including parents, students and teachers in four 
different Croatian regions on separation issues. The findings were presented to key stakeholders and a 
conference with international and domestic experts on separate schooling and its impact on society 
and civic enculturation was organized. 

 

MINORITY I RESEARCH I CROATIA 

 



Network of Education Policy Centers 
                                                                              2006-2016 

 

 

2010-2012 

Education for Sustainable Development 
Partnership Initiative - ENjoinED 

 
 
 

 
Partners: FFE (HR), ZA (HR), proMENTE (BA), KEC (XK), MAR (XK), MCEC (MK), Planetum 
(MK), Praxis (EST), Focus (SLO), CEDU (RO), EPPM (GEO), IDIZ (HR), SEI Tallin (EST) 
NEPC role: Project leader 
Funded by: EC  
 
Education for sustainability is a topic crucial for countries with a difficult heritage of the past (war, social 
inequalities, pollution, development without a clear vision), where decisions that concern all members of the 
society and their future successors were (are) often made irrationally and based on particular interests. The 
ENjoinED organizations decided to strengthen their message through scientific evidence, by finding out what 
exists in the national education curricula that is relevant for sustainability. Even though evidence based policy 
making is not a recent invention in global terms, one can claim that evidence is not frequently used to 
characterise narratives about the present and the future of the states of the ENjoinED region. One might also 
claim that ‘evidence’ is often trapped in the circle of academia and scientific institutes.  Growing out of such a 
situation, ENjoinED organizations saw the use of evidence as a part of the political maturity and political culture 
of a society. They also saw themselves as a legitimate actor for conducting this kind of research, benefiting from 
their expertise gained through formal, non-formal and informal learning. 
 

The objectives of the project were to map the coverage of climate change, environmental protection and 
sustainable development in pre-secondary national curricula of four IPA, one ENPI and three new EU countries; 
to forge a sustainable partnership between educational and environmental CSOs at national and regional levels; 
to develop educational modules for adults, targeted at private enterprises, public authorities and pre-secondary 
and secondary school teachers; and, to develop and advocate policy recommendations outlining the inclusion 
of essential environmental protection and sustainable development subjects into national pre-secondary 
education curricula.  
 

These objectives were met through activities such as the development of a research matrix; research on national 
curricula; presentation of research findings and discussion; conducting comparative research; initiative website 
development and maintenance; workshops on: climate and energy, school environmental education, EU climate 
and environmental policies, environmental protection and climate change, reading and writing for critical 
thinking educational methodology; development of adult educational modules for teachers, public authorities, 
businesses; Policy Lab seminars; writing and advocacy of 7 national environmental education policy briefs and, 
finally, a regional conference. 
 

EDUCATION FOR SUSTAINABILITY I COMPARATIVE ANALYSIS I  
NEPC REGION 
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2010-2011 

 

Analysis of National Testing Centres in 
Four Countries 

 
 

 

Partners: CPZ (SLO), CIE (AZ), EPPM (GEO), UCA (KG), OSF Tajikistan (TJK) 
NEPC role: Project leader 
Funded by: OSF 
 
National Testing Centres have been established in many countries of the former Soviet Union with similar 

objectives in many cases as a part of World Bank and other donors’ agenda in Educational Reform. The 

establishment of a National Testing Centre in Tajikistan is supported by the OSI in coordination with the World 

Bank and Ministry of Education.  

Although NTC’s in most countries have as their goals improving learning outcomes and providing fair and 

transparent assessment, in many cases the power that is given to the NTC allows them to manipulate the system 

from the curriculum.  Instead of improving learning outcomes, that  pushes the students to learn for tests,  

increases the need and demand for private tutoring and increases the parental contribution to education, and in 

that way decreasing equity instead of addressing it.  

The project reviewed by NTCs in Azerbaijan, Georgia, Kyrgyzstan and Ukraine and through comparative analysis 

(national state studies were conducted and unified in a comparative report) provides information and insight 

into lessons learnt that can guide the establishment of the NTC and offer concrete recommendations and policy 

options to Tajikistan. 

 

ASSESSMENT I COMPARATIVE ANALYSES I FORMER SOVIET UNION 
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2009-2012 

 

Private Tutoring Phenomenon: 
Developing Policy Options 

 
 
 

Partners: CERD (HR), CIE (AZ), EPPM (GEO), Praxis (EST), proMENTE (BA) 

NEPC role: Project leader 

Funded by: OSF 

Findings from previous projects dealing with private tutoring revealed it to be an omnipresent 

phenomenon with several positive and many more negative connotations. A lack of substantial change 

since the original project in the countries studied prompted us to study further this issue and attempt 

to find solutions and advocate policy changes. Our aim was to explore education stakeholders’ 

perspective on the PT phenomenon. In partnership with participants, it was also our goal to develop 

tailored educational policy solutions for this phenomenon in participating countries and compare 

existing solutions from those countries in the context of the overall project. This was accomplished by 

interviewing the stakeholders and discussing with them appropriate models for regulating private 

tutoring. Press packs were written and published to disseminate the findings of the project. 

 

 

 

 

 

PRIVATE TUTORING I RESEARCH I ADVOCACY  
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2009-2011 

Advancing Participation and 
Representation of Ethnic Minority Groups 

in Education - APREME 

 
Partners: KEC (XK) Project leader, OSFA (AL), CEDU (RO), MOST (SRB), proMENTE (BA),  
NEPC role: Project partner 
Funded by: European Commission, Open Society Foundations 
 
The Balkans, as a multi-ethnic region, still has the issue of children from ethnic minority backgrounds 
attending mainstream schools being faced with negative attitudes and prejudices. There is a clear need 
for sustained effort at expanding the access to quality inclusive education  
The objectives of this project were to establish a functional regional network to advance inclusion in 
education and make relevant information on the participation and representation of ethnic minorities 
available at the school level. It was also our aim to collect and disseminate examples of good practices 
concerning the issue and to encourage local initiatives for improving participation and representation 
of ethnic minorities. 
To that end, national surveys for participation and representation of ethnic minorities in school based 
decision making were undertaken and a regional report with recommendations for improvement was 
produced. We also organized a regional discussion workshop and collected and published good 
practices for combating inequality and advancing quality through stakeholders’ participation. The 
activities within this project also included support for local initiatives for improving participation and 
representation of ethnic minorities at school level. 
 

 

 

 

 

MINORITY I INCLUSIVE EDUCATION I WESTERN BALKAN 
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2008-2009 

Divided Citizens – Divided Education? 
(DEDC) 

 

 
Partners: Providus (LV), CED Bilim (KZ), ProMENTE (BA), Pulse (TJK), Praxis (EST), KEC 
(XK), CIE (AZ), CEDU (RO), CDE (AL), SGI (SK) 
NEPC role: Project leader 
Financed by:  OSF  
 
Separate schooling of students from different ethnic, linguistic and religious communities is a common practice 

in state school systems in many countries. Not only does the choice of school often depend on the student's 

ethnicity, faith, or mother tongue, but also different curriculums for students of different ethnic, religious and 

linguistic groups are manifest in some cases. This project attempted to assess the impact that the practice of 

separate schooling has on the civil enculturation of students belonging to different ethnic/ linguistic groups, by 

comparing their attitudes towards a number of issues normally included in the concept of democratic citizenship 

(e.g. the right of citizens to participate in policy processes and governance, the right to protest, gender equality, 

equality between citizens of different ethnic groups). 

Our aim was to identify the types and extent of segregation existing within the educational systems of selected 

countries and look at them from a comparative perspective. We wanted to identify the internal (social and 

historical) mechanisms that generate different segregation patterns and their specific forms of manifestation. 

Exploring how segregation is experienced by those involved and investigating how it affects the in-built aspects 

of ethnic and linguistic conflict in cases of different civic enculturation of segregated groups were also objectives 

of this project. The final comparative report also included a look at the experiences of desegregation practices 

from a comparative perspective. 

 

MINORITY I RESEARCH I NEPC REGION 
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2007-2010 

 

Parental Informal Payments in Education 
Study - PIPES  

 
 

 
 
Partners:  CIE (AZ), EPPM (GEO), CED BILIM (KZ), SKDS (LV), IPP (MD), Orava (SK), SGI 
(SK), CREC (SK), Panorama (TJK) 

NEPC role: Project coordinator 

Funded by: Open Society Foundations 

 
In most Post – Soviet bloc countries public education is free of charge. Nevertheless, schools are 
frequently asking parents to contribute money for various purposes. At the same time, the system of 
accountability and transparency of funds collected is under question. There is no clarity on which fees 
contributed to schools are allowed and should be encouraged and which are illegal. Without clear 
understanding of these processes, parents are not likely to hold teachers and administrators 
accountable for the provision of an equitable, quality education. Consequently, a general lack of 
transparency is likely to lead to a variety of corrupt practices in the education system – from the paying 
of informal (and in some cases, illegal) fees to outright bribing of the school officials. The goal of this 
project was to evaluate the transparency of informal parental payments to public schools in seven 
countries: Azerbaijan, Georgia, Kazakhstan, Tajikistan, Moldova, Slovakia, and Latvia. To this end, 
country reports were prepared after the collection and analysis of data, and the project was finalized 
by publishing a comparative report. 
 

 

 

 

 

TRANSPARENCY IN EDUCATION I RESEARCH I POST – SOVIET BLOC 
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LEARNING EVENTS 

 

 
Summer Schools 

 
2015 I Education - incubator for a sustainable future: how can public education empower citizens for 
global sustainability? I Sremski Karlovci, Serbia 
 
2014 I Inclusive schools – Foundation of a Socially Just Society I Jahorina, Bosnia and Herzegovina 
 
2013 I Empowering teachers for the 21st Century I Cetinje, Montenegro 
 
2012 I Education for Sustainability: an ecologically sound and socially fair future as an educational 
aim I Primošten, Croatia 
 
2011 I School governance: the challenges of decentralization, autonomy and social responsibility I 
Ohrid, Macedonia 
 
2010 I Educational leadership in transitioning societies I Bazaleti Lake, Georgia 
 
2009 I Curriculum Policies: Making Education Respond to Society and the Labour Market I Sljeme, 
Croatia 
 
2008 I Linking education research policy and practice I Logarska dolina, Slovenia  
  
 

Policy Labs 
2014 I Teaching profession – policies & challenges I Baku, Azerbaijan 
 
2012 I Education for Sustainable Development I Ljubljana, Slovenia 
 
2010 I Migration and Education I Brussels, Belgium 
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SUMMER SCHOOL 2013 

Empowering Teachers for the 21st 
Century 

Cetinje, Montenegro 

 
 
The Summer School explored the challenges of supporting and empowering teachers to enable 
learners to thrive as skilled and active citizens in their individual and global contexts; presented models 
for effective teacher policies, competence frameworks, teacher organizations, teacher leadership, and 
innovative teaching and learning approaches; and stressed the importance of teachers being centrally 
engaged in planning and implementation of each of these aspects. 
 
 

Challenges of the teaching process I Participatory policy-making I 
Innovative teaching policies and practices I Teachers professional network I 

Professional development 

 
Participants will also remember how passionately they fought for the microphone to show their singing 
talent, as they usually do for quality education.  

 

 

 

 

 

 



Network of Education Policy Centers 
                                                                              2006-2016 

 

 

SUMMER SCHOOL 2012 

Educating for sustainability: an 
ecologically sound and socially fair 

future as an educational aim  
Primošten, Croatia  

 
 
Summer School brought ENjoinED partners and other interested parties together for professional and 
social learning on the topics of the socio-economic aspects of sustainable development (SD); created 
the opportunity for ENjoinED partners and other participants to meet in a learning and experience-
exchange environment focused on socio-economic sustainability; enhanced knowledge and 
experiences sharing discussing, uncovering and comparing different aspects of SD. 
 

Psychological and institutional obstacles to educating for sustainability I 
Green growth and green jobs I Gender aspects of sustainability I  

Co-operative educational paradigms for different governance  
 
Participants will also remember the charades, word games and a beach party that helped them digest the 
depressing data… 
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SUMMER SCHOOL 2011 

School governance: the challenges of 
decentralization, autonomy and social 

responsibility 
Ohrid, Macedonia 

 
 
 
The Summer School explored the concept of socially responsible decentralization of school 
governance. Based on the Council of Europe’s model of democratic school governance and case studies 
from  the NEPC region (Eastern, Central and South-eastern Europe, the Caucasus, Russia, Ukraine, 
Central Asia, Turkey and Mongolia), NEPC members and other participants have engaged in professional 
and social learning in order to advance participative school governance in the region. 
 

 
Democratic school governance I Participation of minority and migrant 
families and communities I Parents Influence on Education I School 

Leadership  
 
 
Participants will also remember the vision of a perfect Spanish lover waiting for each of them somewhere 
in Spain! 
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Networking I Cooperation I Family I 

Support I Fun I Education I Professionalism 

I Transparency I Flexibility I Equality I 

Equitable education I Respect I 

Commitment I Inspiration I Demanding 

 

 

 

List of the most repeated words in NEPC@10 


