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ABOUT NETWORK OF EDUCATION POLICY CENTERS  

 

Network of Education Policy Centers (NEPC) is an international non-governmental membership 

organization that gathers 24 institutional members from 19 countries. 

NEPC has been founded in 2006 and formally established in 2008. 

NEPC members are public and civil-society organizations dealing with education at different 

levels from educational research and policy analysis to teacher training and school-based 

activities. 

NEPC Secretariat, established in Zagreb in 2006, has implemented over a dozen multi-country 

projects addressing and exploring current issues in education, driven by the need for 

independent and information-based policy analyses, advocacy for equity, and effective, 

sustainable solutions in education policy processes in the last couple of years. 

The network’s contribution to improving education policies in this region is reflected in its 

highly diverse project portfolio, which includes large projects involving several countries. 

 

The vision of Network of Education Policy Centers (NEPC) is to develop into a strong formally 

established network of leading education policy centers, a global actor with local and regional 

expertise in education policy that promotes the values of an open, democratic, multicultural, 

and pluralistic society. Policy in our understanding involves implementation and evaluation as 

well as the formulation of new policies. 

 

The mission of NEPC is promoting flexible, participatory, evidence-based, transparent education 

policies reflecting open society values, which mean proactive policy initiatives as well as 

advocacy and monitoring activities of governments and national education systems. 
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Developing a Holistic, Differentiated, Systemic Framework for Social and 

Emotional Education Paul Downes 

 

At European level we can recognize a policy shift that gives to the Socio and Emotional 

Education (SEE) a central role in the educational policy:  

Strengthening the key contribution which education makes to personal development, social 

inclusion and participation, by imparting the fundamental values and principles which constitute 

the foundation of our societies. 

Ensuring inclusive education for all children and young people which combats racism and 

discrimination on any ground, promotes citizenship and teaches them to understand and to 

accept differences of opinion, of conviction, of belief and of lifestyle, while respecting the rule of 

law, diversity and gender equality. 

Paris Declaration, 2015.  

 

New Revised Key Competences for Lifelong Learning now for the first time recognise social and 

emotional education as a distinct key competence, with the new Personal, Social and Learning 

to Learn key competence. 

The emphasis on the importance of personal development for our societies shows the change in 

the perception of personal development from interest of the individual to benefit for societies. 

Socio and Emotional Education needs to be integrated at the entire education level, not only 

into curriculum and it requires holistic, differentiated, systemic framework (Downes Nairz-Wirth 

& Rusinaite 2017) 

Holistic - Recognises the social, emotional and physical needs, and not simply the academic and 

cognitive ones, of both children/young people and their parents 

Systemic - Inclusive systems that support children and do not require from them to overcome 

obstacles being resilient.  

Differentiated – not one size fits all, targeted interventions that distinguish different levels of 

complexity of need building on public health models of need (picture below) that foresees the 

differentiation of policies according to different level of risks/needs.  

 



 

 

 

The universal 

level is for all 

students;  

the selected one 

for some groups 

(at moderate 

risks)  

the indicated 

one for deeply 

traumatized 

students.  

  

 
Picture 1 - Public health model of need 1 

The holistic, differentiated, systemic framework for SEE provides key guiding principles and also 

help us in defining what SEE is not:  

- SEE is not civic or religious education 

- SEE is not one-off, add-on programme in the curriculum  

- SEE is not a replacement for support trauma 

 

Positive outcomes of SEE 

are largely demonstrated: 

Cefai et al (2018) 

SEE has a positive impact on 

academic attitudes and 

achievement, leading to a 

substantial increase in academic 

performance and serving as a 

meta-ability for academic 

learning.  

 

 

SEE has a positive impact on 

cognitive, social and emotional 

outcomes both in the short and 

long term; it increases positive 

attitudes towards self, others and 

school, enhances prosocial 

behaviour, and it decreases 

internal and external behaviour 

difficulties amongst children and 

young people. Cefai et al (2018) 

 

SEE is effective from early 

childhood through primary, 

secondary, post-secondary and 

college education (Clarke et al., 

2015; Durlak et al., 2011; Sklad 

et al., 2012; Weissberg et al., 

2015).  

 

 

A longitudinal study by Jones et 

al. (2015) showed statistically 

significant associations between 

social-emotional skills in early-

years’ education and important 

outcomes in adulthood in 

education, employment, mental 

health, criminal activity, 

substance use.  

 

A study of more than 213 

programs found that if a school 

implements a quality SEL 

curriculum, they can expect 

better student behaviour and an 

11 point increase in test scores 

(Durlak et al., 2011).  

 

 

The policy context as well as the positive outcomes of SEE show how the topic is quite 

extensively covered but few limits need to be considered:  



- There is need to further research this topic in the European context as predominantly we 

refer to US based studies  

- Little focus on migrant or various Muslim populations and no differentiation focus on 

different kinds and needs of migrants 

- Lack of evidence with children’s voices  

- Risk of pre-packaged programmes not tailored to different cultures or individuals.   

 

What we need to have in mind for the implementation:  

- CURRICULUM - SEE needs to provide a balanced curriculum, focusing on both interpersonal 

and intrapersonal domains (self-awareness and self-management, and social awareness and 

social management), and includes resilience skills and success-oriented learner engagement 

skills (Cefai and Cavioni, 2014; Domitrovich et al., 2017; Durlak et al., 2011; Parkes et al., 

2017; Sklad et al., 2012; Taylor et al., 2017).  

The curriculum needs to employ a SAFE strategy: Sequence (a structured, sequential 

approach); Active (implemented as an experiential, skills-based form of learning); Focused 

(on SEE competencies, rather than general health and wellbeing); and Explicit (with specific 

learning goals and outcomes). (Durlak et al., 2011; Sancassiani et al., 2015). 

 

- WHOLE SCHOOL APPROACH - The CASEL framework (Meyers et al., 2015), the WHO 

framework for health promotion in schools (WHO, 2007), the Kids Matter framework in 

Australia20, and the SEAL programme (Department of Education, 2003) and PSHE (PSHE, 

2015) in the UK are all based on a whole-school approach to SEE, integrating a curricular 

perspective with a broader classroom and whole-school climate and partnership with 

parents, the community and other stakeholders.  

 

- TEACHERS - Social and Emotional Education of Students Requires Social and Emotional 

Education of Teachers:  

WHO (2012) Modifications that appear to have merit include:  

• establishing a caring atmosphere that promotes autonomy; 

• providing positive feedback; 

• not publicly humiliating students who perform poorly;  

• identifying and promoting young people’s special interests and skills to acknowledge that 

schools value the diversity they bring 

A whole-school approach to SEE also takes into account the social and emotional 

competence and wellbeing of staff and parents themselves, in line with Bronfenbrenner’s 

(2005) eco-systemic perspective. Adults are more likely to support the social and emotional 

education of children and young people if their own social and emotional competences and 

needs are addressed as well (Garbacz et al., 2015; Jennings and Greenberg 2009; Jennings et 

al., 2013).  

 

- STUDENTS’ VOICE - Students are one of the key stakeholders in the planning, 

implementation, monitoring and evaluation of SEE initiatives at the school. Besides taking 



 

an active part in the learning process and in decisions related to their learning and 

behaviour at both classroom and whole-school level, students, particularly older ones, 

participate in the design and production of the SEE programmes and resources through a 

participatory, democratic process, avoiding top down, adult-centred interventions (Downes 

and Cefai, 2016; Rampazzo et al., 2016).  

 

The integration of SEE in the system requires the analysis of the relational space.  Diametric and 

concentric spatial structure represent how we structure the relational space.  

 
Picture 2 - Diamtric dualism  

 

 
Picture 3 - Concentric Dualism  

 

 

 

 

A diametric spatial structure is one where a circle is split in half by a 

line which is its diameter or where a square or rectangle is similarly 

divided into two equal halves (sees Picture 2).  

 

In a concentric spatial structure, one circle is inscribed in another 

larger circle (or square); in pure form, the circles share a common 

central point (see Picture 3).  

(Lévi-Strauss 1962, 1963, 1973; Downes 2012) 

 

 

 

As relational space, the diametric space is characterized by assumed separation, splitting, 

closure, hierarchy (us/them, above/below), mirror image reversals. In school this approach can 

be seen in strict hierarchy, teachers speak about children in terms of bad/good child. On the 

contrary, the concentric space is characterized by assumed connection, openness, two way flow 

of communication. SEE can be implemented only in concentric relational space and the first 

shift we need is to organize the school accordingly otherwise we could have not integrated SEE 

or partially integration which can generate negative effects.  

Finally, few cautionary notes for SEE regard the cultural conformity and social control concern:  

- Avoid personality prescription or  to treat people's personality in relation to success 

(Unsurprisingly, OECD defines successful life outcomes as a rise in socio-economic level and 

access to the labour market: “A successful student becomes one who is conscientious, 

socially able and has self-control (OECD, 2015 p. 70). 

- SEE should focus on promoting introverted dimensions of selfhood and to go beyond a 

prescribed ‘happiness’ or superficial extolling of ‘optimism’ (In contrast to the OECD report 

(2015) which takes a one-sided focus on promoting extraversion) 

- Avoid a deficit labelling of minority culture and of migrants 

 

 



 

 

Emotions in Education  

Irena Burić 

 

Defining emotion and emotion regulation 

 

Emotion is multifaceted phenomena involving sets of interrelated and synchronized changes in 

affective, cognitive, physiological, motivational and expressive components (Scherer, 2005; 

Schuman & Scherer, 2014). It develops as a result of appraisal of internal or external stimuli as 

important for personal goals (Scherer, 2014).  

Gross (1998) describes the strategies we use to regulate our emotions through Process model of 

emotion regulation based on a sequence of processes that are involved in an emotion episode:  

 

- Situation selection: choose situation to avoid certain emotions 

- Situation modification: change of behaviour  

- Attentional deployment: choose to not think about it 

- Cognitive change: change the view on a particular situation to change the 

emotions 

- Response modulation: use relaxation techniques 

 

Students’ emotions 

 

Emotions in education are relevant primarily because activities related to education (i.e., 

attending classes, studying, taking tests and exams, building relationships with peers and 

teachers) are great sources of emotions for both students and teachers and emotions affect 

one’s performance, well-being and personal growth.  

4 main categories of students’ emotions can be distinguished (Pekrun, Muis, Frenzel & Goetz, 

2018): 

 

 



 

Emotions affect learning and achievement depending on two dimension (Pekrun et al., 2018):  

VALENCE = degree of pleasantness (happiness vs. anxiety) 

ACTIVATION = degree of accompanied physiological activation (e.g. increased heart rate, 

increased respiration, sweating, speeding up of digestion process etc.) (anger vs. boredom) 

 

The learning process consists of several elements (Pekrun et al., 2018):  :  

• Attention and flow 

• Memory processes 

• learning strategies 

• Motivation to learn 

• Self-regulation of learning 

 

The table below explains effects of emotions on the above mentioned elements (Pekrun et al., 

2018): 

 

Attention  

and flow 

Emotions that trigger task-irrelevant thoughts, redirect attention from the 

task and undermine performance (anxiety); task-related emotions 

(enjoyment, curiosity) focus attention on the task and promote total 

immersion in the task – flow (Cszikszentmihalyi, 1975) 

 

Memory 

processes  

Positive emotions enhance learning and retrieving of coherent and 

meaningful material by making associations between different elements  

 

Learning 

strategy  

Positive emotions promote flexible and creative ways of problem solving, 

critical thinking, elaboration and organization of learning material 

(enjoyment) 

Negative emotions enhance rigid learning strategies like rehearsal (anxiety, 

boredom) 

Motivation to 

learn 

Positive activating emotions enhance interest and intrinsic motivation;  

Negative deactivating emotions decrease intrinsic motivation, but may 

increase extrinsic motivation in order to avoid failure (e.g. shame) 

 

Self-regulation 

of learning 

Positive emotions facilitate self-regulated learning (setting learning goals, 

selecting learning strategies, monitoring learning progress and judging the 

outcomes) while negative emotions promote external regulation guided by 

others  

 

Academic 

achievement  

Both positive (e.g. enjoyment) and negative (e.g. anger) activating emotions 

positively affect academic achievement, but negative deactivating emotions 

always impair academic achievement  

 

 

 

 



 

Students emotions are caused by multiple individual and environmental factors (Pekrun et al., 

2018):  

Cognitive appraisals: the emotions will be influenced by perception of the control over learning 

and achievement; perception of one’s competence and abilities; perception of the value of 

learning and achievement.  (I.e.,  high control + high competence + high value = enjoyment; Low 

control + low competence + high value = anxiety; Low/high control + low/high competence + 

low value = boredom) 

Achievement goals: 3 approaches.  

Mastery approach goal: focus is on competence development based on individual standards. 

Attention is on controllability and positive values of achievement activities. EMOTIONS: 

enjoyment; reduce negative emotions like boredom or anger 

Performance approach goals: Focus is on performance relative to others. Focus attention on 

controllability and positive value of normative success. EMOTIONS: hope and pride 

Performance avoidance goals: Focus is on performance relative to others. Focus attention on 

uncontrollability and negative value of normative failure. EMOTIONS: anxiety, hopelessness and 

shame. 

 

Teaching quality: 3 aspects:  

Cognitive quality: Structure, clarity, optimal task difficulty and potential for cognitive 

stimulation; Positively affect perceived competence and value; Promote positive emotions. 

Motivational quality: Attributing students’ failure to controllable causes (e.g. lack of effort or 

study strategies), increasing perceived importance of academic tasks,  promoting interest, 

supporting student autonomy. Promote positive emotions 

Emotional quality: Students’ positive emotions can be evoked by transmission of teacher 

enjoyment and enthusiasm,  emotional contagion (Hatfield, Cacioppo & Rapson, 1994) 

 

Classroom environment: 3 aspects: 

Classroom goal: it can be individualistic, competitive or cooperative. It determines relative 

opportunities for experiencing success and perceiving control, therefore influencing emotions. 

Group composition: it affects competence beliefs and, therefore, emotions. (i.e. students who  

perform equally well have higher self-perceptions of competence in low-ability classroom than 

in high-ability classroom). 

Social expectations: unrealistic expectancies for achievement can reduce subjective control and 

lead to negative emotions.  

 

Teachers have determining role in students' emotions and they can help in several ways (Pekrun 

et al., 2018): 

 



 

→ Pay attention to the emotions experienced by students. 

→ Build up trusting relationships with students to enable them to share their emotions.  

→ Promote students’ curiosity and enjoyment of learning by choosing optimally challenging 

tasks and interesting material and examples. 

→ Prevent excessive negative emotions, but also help students to use their emotions 

productively. 

→ Promote students’ self-confidence by focusing students’ attention to their strengths 

rather than weaknesses and teaching them to attribute their failures to lack of effort 

that is under their control rather than to external factors or lack of ability. 

→ Promote students’ interest in academic tasks by using tasks that relate to students’ 

everyday life and making clear to students how tasks that may seem less relevant in 

the short term can nevertheless be important for their lives. 

→ Help students to regulate their emotions using competence development, 

situational change and reappraisal. 

→ Provide high-quality lessons and learning environments. 

→ Use your own positive emotions (experienced as a teacher) to foster students’ positive 

emotions by means of emotional contagion phenomenon.  

→ Use mastery goals and mastery standards for evaluating achievement. 

→ Involve parents, take care of the peer climate in classroom and contribute to school reform. 

 

Teachers’ emotions 

There are several reasons why it is important to study teachers emotions: 

→ The majority of research has focused on students’ emotions (e.g. Boekarts, 1996; 

Linnenbrink & Pintrich, 2000; Pekrun, 2006, Weiner, 1985) while neglecting teachers’ 

emotions 

→ Teachers’ emotions are found to be frequent, intense and diverse; and stem from a wide 

variety of triggering events and situations (Sutton & Wheatley, 2003) 

→ Teachers’ emotions impact teachers – instructional quality, motivation, well-being, and 

drop-out from the profession (e.g. Chang, 2013; Frenzel et al, 2009; Macdonald, 1999) 

→ Teachers’ emotions impact students – their affective processes, motivation, and academic 

achievement (Becker et al, 2013; Kunter et al, 2008; Frenzel, 2014) directly through 

emotional contagion phenomena or indirectly through their impact on teaching quality (i.e. 

class management, cognitive stimulation, and support) 

 

The contemporary teacher context is characterized by expectations of high performativity and 

teacher accountability, frequent changes and reforms in educational policies and regulations, 

decline in teachers’ professional status, changes in family life and social value system.  

The most frequent teachers emotions are joy, pride, love, enthusiasm, anger & frustration, 

anxiety, shame & guilt, sadness, boredom (Pekrun et al, 2018; Sutton & Wheatley, 2003) and 



sources of teachers’ emotions can be found in teaching and interacting with students, parents, 

colleagues, and features of educational system and policy. Research show the connectedness of 

teachers’ emotion with education stakeholders (Sorić, Burić, Slišković, & Macuka, 2015):  

POSITIVE EMOTIONS 

Joy, Pride, Enthusiasm, Love/Affection  

 

NEGATIVE EMOTIONS 

Anger, Hopelessness, Anxiety, Exhaustion, 

Disappointment 

S
T

U
D

E
N

T
S
 

students’ thriving and succeeding; positive 

communication in class; exemplary student 

behaviour in class; attainment of teaching 

and learning goals; motivated students; 

children’s curiosity; “getting through to a 

student”; “leaving a mark” in students 

 

misbehaviour and violation of classroom 

rules; aggression; rude and disrespectful 

behaviour; lack of effort; poor 

communication between students; 

unfulfilled teaching and learning goals; 

inability “to get through” to some students; 

personal and family issues of some 

students  

 

P
A

R
E
N

T
S
 

successful communication and cooperation 

with parents; parental confidence in 

teachers 

 

orientation towards performance while 

neglecting an acquisition of knowledge; 

unrealistic views of child’s capabilities; 

disrespectful behaviour;  interfering in 

their work; aggressive and threatening 

parents 

 

S
C

H
O

O
L
 S

T
A

F
F
 pleasant atmosphere in a staff room; 

friendships among colleagues; respect and 

recognition from colleagues; honest and 

respectful communication  

 

irresponsible and unmotivated colleagues; 

unwillingness to learn and adjust; poor 

leadership and unfair distribution of job 

tasks, vanity and lack of understanding of 

children; colleagues who have “given up” 

or do not feel a “call to teach” 

 

E
D

U
C

A
T

IO
N

A
L
 

S
Y

S
T

E
M

 /
P

O
L
IC

Y
 professional awards, career promotion 

 

too high administrative demands; frequent 

changes in educational regulations that are 

superficial in its nature; flaws in 

curriculum; performativity pressures; 

underestimation of teachers’ professional 

status in society; low salary 

 

 

 

 

 

 

 



 

Teachers emotions affect teaching quality, motivation and well-being as the evidences below 

demonstrate.  

Teachers’ reports of their 

enjoyment experienced while 

teaching are positively related to 

students’ ratings of various 

aspects of teaching practices 

(Frenzel et al, 2009; Kunter et al., 

2011).  

Teachers’ emotions are directly 

related to students’ outcomes - 

teachers’ enjoyment and 

enthusiasm are positively related 

to students’ affective and 

motivational outcomes (Burić, 

2019; Frenzel et al., 2018; Keller 

et al., 2018).  

negative emotions predict 

teacher burnout and dropout 

from the teaching profession 

(Carson, 2006; Chang, 2009; Day 

& Gu, 2000). 

 

negative emotions are related to 

symptoms of depression, anxiety, 

and somatization (Burić et al., 

2018; Macuka, Burić, & Slišković, 

2017) 

emotions and work engagement 

are reciprocally related to each 

other over time (Burić & Macuka, 

2018) 

 

emotions are related to teacher 
self-efficacy (Burić & Frenzel, 
2019; Burić & Macuka, 2018; 
Burić et al., 2018) 

 

 

How teachers regulate their emotions? We distinguish antecedent-focused emotion-regulation 

and response-focused emotion-regulation.  

 

Antecedent-focused emotion-regulation strategies used by teachers (Burić, Sorić & Penezić, 

2017):  

 

→ Avoiding conflicting or emotionally disturbing situations in the classroom and the 

staff room; avoiding interactions with certain colleagues, withdrawal from 

conflicting situations in the school (e.g. discussion of certain ‘hot’ topics) 

→ Active modification strategy: Developing professional skills and competences; 

seeking additional information in order to solve a problem; adapting teaching 

techniques and methods to a given situation; consulting professionals and 

colleagues regarding problems confronted at work...  

→ Attentional deployment: Fantasizing; thinking about something else (e.g. thinking about 

socializing with a friend after work when feeling frustrated by a child’s disruptive behaviour 

in the classroom)... 

→ Reappraisal: Positive thinking and turning to the future; prioritizing; evaluating the 

situation from another perspective; accepting certain situations/events/people the way they 

are and/or as an unavoidable part of the job; finding a humorous aspect of the situation... 

 

Response-focused emotion-regulation strategies used by teachers (Burić, Sorić & Penezić, 

2017):  

 



→ Suppression: hiding external signs of emotions; ignoring subjective feelings; staying 

cool and sober-minded; repressing thoughts regarding certain emotional events; 

avoiding talking about and recalling an emotional event... 

→ Immediate tension reduction: deep breathing; counting to ten before reacting; 

getting out for a moment to take in fresh air and clear one’s thoughts; changing the 

ongoing activity by opening a window or walking around the classroom; muscle 

relaxation... 

→ Venting: yelling; crying; talking about problems at work and pouring out troubles to 

friends or family members... 

→ Other unspecific strategies: socializing with friends, engaging in hobbies; exercising 

and doing sport; reading; going to a concert or cinema; resting and sleeping; 

praying... 

 

IN teaching profession, emotional rules implicitly prescribe which emotions are desirable to be 

experienced and expressed and which emotions should be avoided, suppressed, and hidden. In 

general, positive emotions are seen as desirable (joy, pride) while negative emotions (anxiety, 

anger) are seen as undesirable (Taxer & Frenzel, 2015; Yin & Lee, 2012) within the teaching 

context.  

Teachers’ hiding feelings is negatively related to class-perceived teacher enthusiasm. Teaching 

profession, as a one of those that are characterized by high interaction with other people, are 

also subject to faking emotions (i.e., over-exaggerating reactions for students achievement; 

faking enthusiasm while teaching). Faking emotions is risky for teachers’ well-being as they 

experience emotional dissonance.  

The emotional well-being of teachers should be integrated in education programs for pre-

service teachers and professional development programs for in-service teachers.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Social and Emotional Learning in Pre- Service Teacher-Education 

Ivana Zečević 

 

The lecture was based on the analyses that examined the degree to which the SEL is 

incorporated into pre-service teacher education programs in Bosnia and Herzegovina, 

Croatia, Montenegro and Serbia. It looked into parts of programs that may not use the term 

“social and emotional learning,” but incorporates content that develops teachers’ social and 

emotional competencies, prepares them to promote students’ social and emotional skills, or 

prepares teachers to create a safe and caring classroom and school climate.  

The analyses were done on:  

- the curriculum content of university programs for the pre-service education of teachers 

(primary and secondary school teachers); 

- the laws on primary and secondary education and standards for primary and secondary 

school teachers. 

On legislative level, there are mentions of parts of SEL in all the examined countries mostly 

directed at social awareness and social skills as well as communication skills. In Croatia, in 

the framework for national curriculum, the socio-emotional competence is clearly defined. 

In the National frameworks for teacher qualifications, it is also present to a different degree. 

BiH does not have the national framework; in other countries the situation is the following 

(in blue the SEL parts)  

Croatian framework contains 8 competences: 

→ academic discipline, teaching subject (educational areas) 

→ learning and education 

→ evaluation 

→ learning environment 

→ cooperation in school, with family and community 

→ educational system and school organization 

→ professional communication and interaction 

→ profession and professional development 

In Montenegro the framework contains 8 standards of competences: 

→ students and process of teaching 

→ working and safe environment for teaching 

→ subject knowledge 

→ methods for teaching 

→ planning and preparation of teaching 

→ evaluation 

→ professional development 

→ leadership and cooperation 

 

 



While Serbian framework contains 4 competences which could all be related to SEL: 

→ Teaching area, subject and methods of teaching; 

→ Teaching and learning; 

→ Support for the development of students' personality; 

→ Communication and cooperation 

 

Are the curricula of pre-service TED in the analysed countries in line with the legislation and 

the qualification framework?  

In BiH 8 universities – with almost the same curricula 

→ Educational programs for teachers (1-5 grades) have subjects in the field of 

developmental and educational psychology, covering the area of SEL. 

→ Educational programs for teachers (6-9 grades) have mostly only one subject 

(Psychology), within which they learn basic information about child development. 

→ Approximately 60% of secondary school teachers have not been educated in the 

faculties for teachers (engineers, doctors, lawyers, economists, etc.). They are teachers of 

the professional subjects. They do not get any knowledge of the SEL in the formal 

education system.  

What the BiH teachers (1-5 grade) learn in the pre-service education about SEL? 

→ The Self, Social, and Moral Development (identity and self-concept, self-esteem, 

understanding others and moral development, encouraging initiative in children, 

supporting identity formation, children’s needs, goal orientation, beliefs and self 

perception, interests, emotions) 

→ Managing Learning Environments (Problem Solving, Collaboration and Cooperation, 

Teaching Toward Self-Efficacy and Self-Regulated Learning, Creating a Positive 

Learning Environment, The Need for Communication) 

→ Classroom Assessment 

In Croatia 6 universities with the almost the same curricula, created according to the EU 

standards (one school year for the subjects from the PPDM area) 

What Croatian teachers learn in pre-service education about SEL? 

→ The Self, Social, and Moral Development 

→ Managing Learning Environments 

→ Classroom Assessment 

→ Psychopathology (the problems that children may face in the development and 

education period) 

In Montenegro there is one university, different curricula for different faculties 

→ Educational programs for teachers (1-5 grades) have the subjects in the field of 

developmental and educational psychology, covering the area of the SEL 

→ Educational programs for teachers (6-9 grades) have mostly only one subject 

(Psychology, or Educational Psychology), some of them have two subjects 

(Developmental or General Psychology and Educational Psychology) 

→ Mandatory and elective subjects 

What Montenegrin teachers learn in the pre-school education about the SEL? 



 

→ Emotional, Social, and Moral Development (general data about development) 

→ Classroom management 

In Serbia 6 universities with different curricula for different faculties 

→ Educational programs for teachers (1-5 grades) have subjects in the field of 

developmental and educational psychology, covering the area of SEL 

→ Educational programs for teachers (6-9 grades) have mostly only one subject 

(Psychology, or Educational Psychology), some of them have two subjects 

(Developmental or General Psychology and Educational Psychology, Psychology of 

Personality) 

→ Mandatory and elective subjects 

What Serbian teachers learn in the pre-school education about the SEL? 

→ The Self, Social, and Moral Development 

→ Managing Learning Environments 

→ Classroom Assessment 

→ and also about personality structure 

In conclusion 

→ analysed laws in B&H and Serbia recognize segments of the socio-emotional 

competences while national curricula in Croatia and Montenegro recognize all socio-

emotional competences, so we can conclude that the development of those 

competences is included into the curriculum; 

→ Croatia and Serbia are paying more attention to the subjects in which the teachers can 

learn about socio-emotional development, and socio-emotional competences; 

→ In Croatia, much more attention is paid to the subjects from the PPDM group, within 

which the future teachers develop the competences necessary for working with children. 

Although SEL seems present and the teachers learn about the socio-emotional 

competences, the question remains on weather teachers learn how to develop them in 

children. 

 

In the discussion following the presentation, the participants from the analysed countries, in 

particular from Croatia, were very sceptical about the findings. This is not surprising as the 

analysis was conducted only trough desk research and the documents analysed do show SEL 

features. What is really implemented might differs. In general, the participants felt that the 

teachers do not get enough SEL in pre-service TED.  

 

 

 

 

 

 

 

 

 



 

 

 

Since collapse is coming are we going to be happy?  

Branko Ančić 

 

 

The ecosystem science is warning of inevitable collapse that will bring the end to the world as 

we know it, not only in the environmental aspects but also social ones and that the collapse of 

the system is very close. Numerous data on atmospheric CO2 concentration, global temperature 

change (which is close to +2 C), etc. confirm the upcoming collapse and already influence our 

lives, through different climate catastrophes (droughts, floods), climate induced wars, migration, 

over population, poverty.  

 

The image of such bleak future brings fear and inability to act. However, the  

degrowth✱ movement is seen as a possible answer to the upcoming collapse. It has its roots in 

France in early 1970’s, however the movement gained strength in early 2000’s. 

The promise of degrowth and steady state economy is that it should enable the good quality of 

life, fulfilment of basic human needs, equity, increased free time, conviviality, sense of 

community, good individual and collective health, participatory democracy and a variety of 

other positive social outcomes (Research and Degrowth, 2010.) 

In order for this to work, an alternative economic model in which process of production, 

ownership, labor, exchange, and consumption differ from those of mainstream economy 

(capitalist neo-liberal) has to be implemented.  However the idea of growth is not only 

enshrined in business and politics, but also in the psychological structure of the people who 

grow up in such societies therefore it is essential to understand and science prove this that 

monetary wealth does not increase subjective wellbeing. Non-monetary domain (health, social 

capital, marital status, temperament) higher ponder for happiness then money and the 

disruptance in non-monetary domains of happiness provokes deeper and lasting breaks of 

wellbeing than losses in monetary domains! 



 

 

 

✱voluntary transition towards a just, participatory, and ecologically sustainable society… The 

objectives of degrowth are to meet basic human needs and ensure a high quality of life, while 

reducing the ecological impact of the global economy to a sustainable level, equitably 

distributed between nations… Once right-sizing has been achieved through the process of 

degrowth, the aim should be to maintain a “steady state economy” with a relatively stable, 

mildly fluctuating level of consumption (Research and Degrowth, 2010.) 

Degrowth definition 
 

DEGROWTH (FORCEFULL OR VOLUNTARY) WILL NOT SIGNIFICANTLY DIMINISH SUBJECTIVE 

WELLEBING 

 

The requirement of social change nevertheless is key for a shift towards degrowth; social 

changes depend on the existence and formation of specific value orientations. For 

restructuring social relations in order to make a shift towards degrowth orientation, certain 

inter-dependent principles, as Latouche argues, are required: 

→ Reconceptualize key notions such as wealth, poverty, value, scarcity and abundance.  

→ Restructure the productive apparatus and social relations to fit these new values.  

→ Redistribute wealth and access to natural resources between North and South and 

between classes, generations and individuals.  

→ Relocalize means of production on local level thus descending all economic, political and 

cultural decisions at that level.  

→ Reduce production and consumption, especially for goods and services with little use 

value but high environmental impact.  

→ Re-use products and Recycle waste (Latouche, 2009).  

 

The degrowth principles of Reciprocity, conviviality, and responsible togetherness as well as  

Care for the environment and social justice should bring motivation for social change, while 

findings of research confirm that these principles bring more wellbeing:  

→ Less working hours – more wellbeing 

→ Quality of social and family relations – more wellbeing 

→ Control over one´s own life and time – more wellbeing 

→ More weight than health, employment, income, marital status faith 

→ Volunteering – more wellbeing 

→ Increasing empathy & changing aspirations 

→ Less hours in motor vehicles – more wellbeing 

→ Better air quality – more wellbeing 

→ Less material orientation – more wellbeing  

→ Less competition and more altruism – more wellbeing 



 

 

 

 

 

Workshops inputs 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

The ANGER workshop: are you a hurricane or lava?  

Višnja Pavlović & Ana Munivrana 

Anybody can become angry - that is easy, 

but to be angry with the right person and to the right degree and at the right time and for the 

right purpose, and in the right way – 

that is not within everybody's power and is not easy. 

ARISTOTELE 

 

A
N

G
E
R

 

We feel angry when we estimate that someone wrongly behaves in a way that threatens 

something that is valuable to us. Physical threat or symbolic threat to: self-esteem or 

dignity.  

 

Anger is our expression of demand for other person to change his/her behaviour. 

 

Purposes of anger: 

→ Physical: getting into the energy 

→ Psychological: setting boundaries, saying No, maintaining integrity 

→ Sociological level: feeling own power and significance, confronting injustice 

→ Existential level: pursuing our desires and values, our creativity 

→ Relationships: allowing anger in others, holding space for them, entering and solving 

conflicts, caring for children 

 

BEHAVIOURAL ASPECTS: 

→ Aggression – usual association with anger 

→ Anger and aggression  

→ Non-verbal signs (expressing anger vs. repressing anger) 

→ Verbal signs (I and You messages…) 

→ Physical violence 

 

 

ADEQUATE ANGER INADEQUATE ANGER 

→ Something is very valuable to us 

→ Someone is threatening that (without 

justifiable cause) 

→ Intensity and duration of anger respond 

adequately to the level of endangerment 

→ Anger is expressed to the adequate person 

(responsible one) 

→ Anger is expressed in a socially adequate way 

(assertive, non-violent) 

→ Expressing anger can change behaviour of 

another person 

 

→ There is no real threat, but imagined one 

→ Someone confronts us or refuses something, 

but it is justified 

→ The other person cannot understand our 

value/need/desire 

→ The duration and intensity of anger are not in 

accordance with the situation 

→ The other person is not capable to understand 

us or it is totally wrong person 

→ We expressed it in a socially unacceptable way 

(violence, humiliation..) 

→ The other person will increase unacceptable 

behaviour when we express anger 

 



 

 

How to express anger effectively? 

→ To be directed to behaviour and not the person 

→ The message must be specific and understandable to a person 

→ Beside addressing the behaviour that makes you angry, one needs to describe desired 

behaviour  

→ Impressions and assumptions to be presented as such and not as facts 

→ The message needs to be strong enough to raise enough unpleasant feelings in other 

person that would make him/her change the behaviour (to increase strength of the message 

if not heard?) 

→ To be expressed timely – sometimes it´s good to postpone but not too late 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

The ANXIETY workshop: to worry or not to worry? 

Višnja Pavlović & Ana Munivrana 

 

Unspecified worry 

 

A
N

X
IE

T
Y

 

Anxiety is characterized by feelings of tension, worried thoughts and physical changes like 

increased blood pressure. 

 

STRUCTURE OF ANXIETY 

Fear of something vs. anxious about anything (?) 

Concretisation of anxiety – finding something to be anxious about 

  

 

Being anxious is (new) normal… 

→ The approach of predators and incoming danger sets off alarms in the body and allows evasive 

action: a raised heartbeat, sweating, and increased sensitivity to surroundings. 

→ The danger causes a rush of adrenalin, a hormone and chemical messenger in the brain, which in turn 

triggers these anxious reactions in a process called the "fight-or-flight' response.  

→ Anxieties now revolve around work, money, family life, health, and other crucial issues that demand a 

person's attention without necessarily requiring the 'fight-or-flight' reaction. 

→ The nervous feeling before an important life event or during a difficult situation is a natural echo of 

the original 'fight-or-flight' reaction. It can still be essential to survival. 

 

Adequate anxiety 

→ When self-perception significantly change 

→ When the world around us changes 

→ Knowing the difference between normal feelings of anxiety and an anxiety disorder 

 

 

Pondering anxiety exercise 

→ What triggered it 

→ How you felt it 

→ Bodily reaction 

→ Thoughts  

→ What you did 

→ What happened later 

 

 

 

 

 

 

 

 

 



 

How to build inclusive classrooms using social and emotional learning: HAND 

IN HAND project overview 

Ana Kozina 

 

The HAND in HAND project developed an open access systemic policy tool –  EU based 

universal SEI learning program (a program for students and school staff) based on 

multiculturalism  and diversity awareness that fosters inclusion and develops more tolerant and 

non-discriminative  learning environments for all students (including immigrant and refugee) to 

prevent discriminative bullying, segregation and ESL. 

The HAND in HAND programme’s overall goal is to help build inclusive societies by improving 

the social, emotional and intercultural competencies of students and school staff – the whole-

school approach. The whole-school approach engages the entire school community (in our case: 

students of one class, their teachers, counsellors and principal) in a cohesive, collective and 

collaborative effort. 

Detailed description of the project an be fund here. 

The project has been developed on the adaption of CASEL framework that promotes 

intrapersonal, interpersonal, and cognitive competence.  

 

 

http://handinhand.si/


 

The table below shows the definition of CASEL core competence and the adaptation done by 

Education Research Institute (Slovenia) for the HAND in HAND project. 

CASEL HAND IN HAND 

S
E

L
F
-A

W
A

R
E

N
E

S
S

 The ability to recognize one´s emotions and 

thoughts and their influence on behaviour.  

This includes accurately assessing one´s 

strengths and limitations and possessing a well-

grounded sense of confidence and optimism.  

 

The ability to recognize one´s emotions, 

bodily sensations and thoughts and their 

influence on how we react.  

This includes having a sober, 

accepting/recognizing way of looking at 

oneself, and the will and wish ongoing to be 

working at establishing all of it. 

S
E

L
F
-M

A
N

A
G

E
M

E
N

T
 The ability to regulate one´s emotions, thoughts, 

and their influence on behaviour.  This includes 

accurately assessing ones strengths and 

limitations and possessing well grounded sense 

of confidence and optimism.  

 

The ability to regulate one´s emotions, bodily 

sensations, and thoughts and their influenced 

on how we react. This includes managing 

stress, sensing and using impulses in a 

constructive way, motivating oneself, and 

setting and working toward achieving 

personal and academic goals). 

 

S
O

C
IA

L
-A

W
A

R
E

E
S
S

 

The ability to take the perspective of and 

empathize with others from diverse 

backgrounds and cultures, to understand social 

and ethical norms for behaviour, and to 

recognize  family, school and community 

resources and supports 

 

The ability to take perspective of and to have 

empathy and compassion with others from 

diverse backgrounds and cultures, to 

understand, accept and recognize social and 

ethnical norm of behaviour and to make 

space for different point of views and 

recognizing the influence and importance of 

belonging to groups (e.g. family, school and 

community).   

 

R
E

L
A

T
IO

N
S
H

IP
 S

K
IL

L
S

 

The ability to establish and maintain a healthy 

and rewarding relationship with diverse 

individuals and groups. This include 

communicating clearly, listening actively, 

cooperating, resisting inappropriate social 

pressure, negotiating conflict constructively and 

seeking and offering help when needed.  

 

The ability to establish and maintain 

constructive relationships and the will to 

carry on when it seems impossible to 

maintain the constructive relationship. 

 This includes the ability to take as well 

personal as social responsibility, and to go 

into the relationship with personal presence 

being aware that a constructive relationship 

needs that the individuals involved can make 

a synergy between taking care of their 

integrity and taking care of the society/the 

group.   

 

R
E

S
P
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N

S
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L
E

 

D
E

C
IS

IO
N

 M
A

K
IN

G
  

Ability to make constructive and respectful choices about personal behaviour and social 

interactions based on considerations of ethnical standards, safety concerns, social norms, the 

realistic evaluation of consequences of various actions and well being of self and others.  

 

 

 

 

 

 



 

 

Teachers training in education, what we can do better? 

Lana Jurko 

 

TALIS  

Teaching and Learning International Survey about 260,000 teachers in 15,000 schools across 48 

countries 

All info about TALIS 

 

ELEMENTS that teachers recognized as quality factor for teachers training: 

 

→ It built on the teacher's prior knowledge 

→ It adapted to the teacher's personal development needs 

→ It had a coherent structure 

→ It focused on content needed to teach the teacher's subjects 

→ It provided opportunities for active learning 

→ It provided opportunities for collaborative learning 

→ It provided opportunities to practice/apply new ideas and knowledge in the teacher's own 

classroom  

→ It focused on innovation in the teacher's teaching 

→ It provided follow-up activities 

→ It took place over an extended period of time
*

 

→ It took place at the teacher's school 

→ It involved most colleagues from the teacher's school 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.oecd.org/education/talis-2018-results-volume-i-1d0bc92a-en.htm


 

 

 

Developing relational competence: Fostering awareness, empathy, compassion and 

solidarity in schools. Helle Jensen  

 

Research (review of 70 studies of different factors of importance for the learning environment, 

Danish Pedagogical University, 2008) stressed the importance of relations in educational 

settings.   

«If we want to create a good learning environment it´s important to teach teachers to create 

good relations: to show tolerance, respect, interest, empathy and compassion to each child and 

appeal to the children´s understanding of a conflict», as children are social beings from birth 

and they can express the content and limits of their integrity. On the contrary, they are still 

often considered as “objects”.  

In a relation, the existential needs should always be fulfilled. The existential needs are: the 

need of feeling valuable, the need of loyalty and the need of cooperation. Anger, hate, longing, 

sorrow are symptoms of the negligence of the above mentioned needs.  

The relational competence is defined as «the professional’s ability to “see” the individual child 

on its own terms and attune his/her behaviour accordingly without giving up leadership, as well 

as the ability to be authentic in his/her contact with the child and as the professional’s ability 

and will to take full responsibility for the quality of the relation» (Juul J. & Jensen H. (2002). 

Pædagogisk relationskompetence. København: Apostrof). Within the frame of the new relational 

paradigms, the relational values are: inclusion, dialogue, focus on the relation, empathy, 

acknowledgement-reflection, inner authority.  

The relational competence can be fostered and exercised. One of the tool that can be used also 

in schools is the “dialogue framework”. It foresees three different roles: a “focus person”, the 

subject that is sharing a professional challenging situation, a “dialogue partner”, the 

professional who is leading the reflection of the focus person, and one or two “helpers”, 

supporting the dialogue partner when needed.  

The exercise aims at helping the focus person to get a new or a broader perspective of the 

situation he/she found challenging. The dialogue partner guides the focus person to see what 

his/her own contribution to the situation was (constructive – destructive), gives feedback and 

asks questions in an open and kind way, avoids to judge and to give good advices. The dialogue 

partner ask questions such as:  

→ When was the situation? (A detailed example). 

→ What happens in your body? 

→ Your breath? 

→ Your empathy and compassion 

→ Your ability to acknowledge yourself and the other? 

→ Your mind, your thoughts? 

→ Your ability to overview the situation? 

→ Your ability to get creative ideas to get on? 

→ Did you realize that in the situation? 

→ Later? Or right now? 



The relational competence exercise encompasses four steps: 

1. Describe the challenging situation as exact as possible 

2. What happens to you in the situation? Feelings? Thoughts, bodily sensations? How do 

you react? 

3. How can you understand the other part in the situation and her/his reactions? 

4. What can you do to make the situation more developing and good for all participants? 

 

Once the exercise is closed, nobody can ask for additional details to the focus person, unless 

he/she is willing to discuss it further.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Country case study 
 

Teachers training 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHILDREN ARE THE FUTURE 

ALBANIA 

Rozeta Hoxhallari 

 

Name of the Training: Effective communication with children 

Overall description including elements of SEL:  

The training has been organized with groups of teachers as well as parents (separately) in order 

to help them understand the power of communication in a child-s socio-emotional well-being, 

learning and development. The training is focused on important elements and techniques of 

communication and cooperation with children that avoid discrimination, punishment, 

discouragement, conflict, low self-esteem, humiliation, and marginalization, and increase 

children's motivation, self confidence and self-esteem, creativity, cooperation, respect for 

oneself and others and inclusion. The training includes presentations, pair and group work, free 

discussions, role-plays and reflection and is accompanied by follow-up activities that facilitate 

application of the new techniques. 

 

Name of the Training: Interactive and participatory teaching methods 

Overall description including elements of SEL:  

This training, which is divided into different phases, includes teaching strategies and methods 

that ensure inclusion, active participation of all children, identification and development of each 

child's strengths, skills and competencies; self-awareness and respect for other's opinion and 

diversity,  empathy, avoidance of conflicts or prejudices, and help building an inclusive 

classroom environment. Some of the methods are:  Speed Dating, Carousel Brainstorming, Flow 

charts, Scored discussion and Socratic Seminar. The training is developed through various non-

formal techniques that encourage active participation of all the participants and maximize 

learning and motivation. In order to ensure better understanding of the methods and successful 

implementation in classroom settings, the training is accompanied by follow-up activities, such 

as consultation meetings, classroom observation and reflection with teachers and children. In a 

few cases, we have encouraged teachers to organize “best practice“ day as an activity in which 

they share their best experiences as well as challenges faced and lessons learned. 

There are also other trainings developed by CAF such as: the training on Children's Rights; Fight 

against Bullying in classroom, school, family and community; Parent Involvement and 

Collaboration with the Community that involve strong elements of SEL even though they are 

not explicitly described as such. 

 

 

 

 

 

 



 

CENTER FOR EDUCATION INITIATIVES STEP BY STEP 

BOSNIA AND HERZEGOVINA 

Amna Hodzic &  Mirjana Gavrić Hopić  

 

SCHOOL AT THE HEART OF COMMUNITY:  

Preventing Violence through Critical Thinking and Values-based Education 

 

COI Step by Step presented project “School at the heart of the Community“ and programme for 

school management that describes how and when socio-emotional learning should be involved 

in creating school climate. Training programme with focus on second module of training for 

management is designed to support schools to increase school climate.   

 

Socio emotional learning (SEL) is important part of training program with school management, 

especially where we expect project schools to create a safe environment and climate and to 

make sure that school is perceived as a safe place for children at risk. Inclusive schools in local 

communities are schools that are using social and emotional learning as strategies by fostering 

awareness, empathy, solidarity and systematic approach for supporting children at risk. Social 

and emotional education in the curriculum needs to be accompanied by a positive classroom 

and whole-school climate; that, is, the active participation of the entire school community. Many 

children and young people are unfortunately coming to school carrying heavy social and 

emotional burdens, which are unfavourable to their learning and psychological wellbeing. By 

offering “School of Values” training to school teachers, we educate them to improve not just 

classroom practices but also to help children with emotions burdens. 

 

The  second module of training programme for school management that has a focus on building 

resilience. There is mounting evidence that social and emotional education is related to process 

of building resilience and increased prosocial behaviour, and to a decrease in antisocial 

behaviour, anxiety, depression and suicide which are risk factor for children at risk. There is 

clear and consistent evidence on the positive impact of social and emotional education on 

social, emotional and cognitive outcomes. 

Modular training program will be implemented as a process of school transformation, with clear 

tasks and obligations connected with application of gained knowledge and skills in their 

schools after each training. Thus, school principals and pedagogues will be provided with the 

opportunity to implement know-how into practice after each module, reflect on achieved 

results, and share accomplishments with peers from other schools at the beginning of next 

training. 

The training will be oriented towards improving school principals and pedagogue’s knowledge 

and skills to facilitate the process of sustainable school transformation. 

Within this module school principals and pedagogues should be strengthened to organize 

activities that contribute to creation of school culture, feeling of belonging, promotion of 

service learning and volunteerism and extracurricular activities. 

Resilience is a feature of a normal human adaptation system and has an active protective role. It 



is reflected in affective regulation, in connection with others, in rational solving of problems 

and active search for means of protection. It is a complex process that involves a cognitive 

understanding of the situation, an emotional attitude towards the event and the skill of using a 

purposeful action.  

Although we all are born with a certain potential for resisting threatening phenomena, it cannot 

be said that resilience is innate ability. It represents a very dynamic system, which is constantly 

changing under the influence of individual experience and the use of innate potentials. A 

person who at one point has shown an enviable degree of resilience can be completely lost 

under the influence of some other circumstances that are not so immune. Resilience is a 

constant process of adapting to new conditions that consists in gaining ever greater and wider 

competence for responding to stress. This ability is learned, exercised and developed. 

It is in this area of learning and training of resilience that the school can play a decisive role. In 

addition to numerous competencies related to the acquisition of knowledge and their 

application, and upgrading throughout life, these important emotional and social competences 

are often neglected. A value-based and critical thinking school can recognize the importance of 

many socially emotionally relevant competences that are significant for all of the person's 

subsequent life periods and are important for achieving a quality life in the 21st century. 

Resilient people are characterized by optimism, self-esteem, developed social skills, emotional 

awareness and problem solving. The optimism of the resilient people is reflected in the belief of 

good faith. They emphasize the positive aspects of the event and tend to see everything that is 

happening to them, whether good or bad, from the perspective of useful experience, and thus to 

find meaning in every situation in which they are encountered. Optimism persists on the belief 

that it is possible to influence events and be a creator, and not only passively suffer. Optimistic 

people have the ability to see a broader perspective and view difficulties as a chance. Optimistic 

people are convinced that there are more opportunities to solve a problem and do not feel 

pressured by imposed necessities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

FORUM FOR FREEDOM IN EDUCATION/FORUM ZA SLOBODU ODGOJA  

CROATIA  

Divna Rogić 

 

Name of the training: Development of Personal and Social Competences  

 

Overall description: Throughout its work, FEE is paying great attention to socio-emotional 

learning because we have recognized the need for knowledge in this area from our work with 

teachers, experts and their experience in working with children and youth. One of our main 

goals is to empower socio-emotional learning in children by educating their teachers. Therefore, 

by participating in our projects, seminars, and creative contents through the Development of 

Personal and Social Competences program we enable teachers, experts, children, and young 

people to learn about socio-emotional development and how to convey such content. At the 

basic and advanced seminar of mediation participants learn about communication skills, conflict 

prevention, non-violent conflict resolution, understanding emotions and managing them and 

mediation process itself. Through the creative contest and seminar Colour the World! and Start 

the Change, we transmit the values of respecting diversity, tolerance and prevention of 

discrimination. The goal of Happy child program is to adopt socio-emotional skills for 

professionals and children. Emphasis is placed on the concepts of happiness, wellbeing, mental 

health, recognition of psychological needs, positive relationships, quality communication and 

the development of children's competencies. Through the project School Volunteers we strive 

to encourage children and young people to become more involved in their communities.  

 

Elements related to socio-emotional learning: communication skills, mediations, dealing with 

emotions, happiness, socio-emotional skills, positive and healthy relationships, tolerance and 

diversity, empathy, personal development, working with children and youth, volunteering. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



PRO DIDACTICA 

MOLDOVA 
Lilia Nahaba 

 

Name of the training: I am learning to be, training for school psychologists, teachers and 

parents, developed within the project A FUTURE FOR OUR CHILDREN. This training is for 

teachers who want to achieve real success in the work of building one free, strong and 

responsible personalities. 

Project's goal: Ensuring a better social integration and building school success of children from 

disintegrated families, who lack parental care.  

Objectives of the project: 

Improvement of the form masters professional skills in order to guide children from 

disintegrated families towards constructive social insertion. 

Development of the professional competences of main specialists, responsible for education 

sector and vice-directors for educational activities from schools from 35 Rayon General 

Education Departments and 3 municipalities from the republic.  

Development of didactic materials for supporting the activity of form masters 

Dissemination at the national level of the information and developed materials that reflect 

different aspects of the situation of children in hardship 

 

Overall description:  

This course contains the following topics: 

I am learning my rights and needs 

I am learning to know myself 

I am learning to communicate with others 

I am learning to build relationships with others 

I am learning to make a decision 

I am learning to be active and responsible in community 

I am learning to take into account risks: substance dependence, school challenge, abuse on the child 

I am learning to build my future 

 

The guide I am learning to be was developed in this aspect by a team of psychologists and 

sociologists. This guide contain theoretical aspects and practical activities. We can select the 

appropriate practical activities from several proposed ones: 

  

Elements related to socio-emotional learning: 

In this training activities involve profound emotional involvement and can be used when the 

group is well-formed, the participants have mutual trust and confidentiality, and there are no 

people in the room who would be inconvenient. All activities are structured according to the 

same scheme: objectives, time, age, materials, stages of development, activity analysis.  

 

 

 



 

KOSOVO EDUCATION CENTRE 

KOSOVO 

Fjolla Xharra 

 

Name of the training: Education for Social Justice (training program; activities for children and 

adults; in class activities)  

Overall description: The “Education for Social Justice” is a training program that is intended to 

create critical awareness to recognize cultural, linguistic and ethnic diversity as a human value. 

Accepting others without prejudice, being tolerant and open, are essential behaviours to every 

citizen, as well as conditions for the creation of a democratic society. Such an approach enables 

every citizen the right to be accepted and treated in a fair and equal way, in the individual, 

social and institutional aspect.  

Elements related to SEL:  

- Learn how to encourage critical thinking in children about misinterpretations, 

stereotypes and prejudices; 

- Encourage children to explore and seek solutions to social injustices which they may 

encounter; 

- Inclusion of the voice of children and families in designing programs; 

- Develop the ability to think critically in order to understand the reality in the right way 

and the commitment to combat injustice; 

- Reinforce school relationships with families and communities by involving them in the 

teaching material as a basis for knowledge and new skills; 

- Develop relationships with families and communities that are traditionally marginalized 

in the school system. 

 

Name of the training: Step by Step (preschool 0-6, 1st, 2nd, 3rd, 4th grade) Overall description: Step 

by step trainings are carried out on a continuous basis for the preschool level and for four lower 

primary school years. All the trainings support the same objectives of the program, but the 

characteristics of the children's age as well the peculiarities of the school program distinguish 

for different levels. They deepen the knowledge for the problems treated (starting from the 

child development, social development, writing skills, and continuing with strategies to learn 

through games, communication, social education etc.) in question as well as expand knowledge 

for new techniques and new forms of teaching during the teaching process. 

Elements related to SEL:  

- Recognition of the general philosophical concepts and theoretical basis of child-centred 

program; 

- Recognition of the appropriate development practices that take into account the child as 

an intellectual, social, and emotional human being; 

- Ability to organize individualized learning, which implies respecting the development 

potential of each individual in the psychosocial, physical, social and gender aspect; 

- Ability to create opportunities for freedom of expression; 



- Ideas for creating an incentive environment for active learning.  

A similar teacher training program to the one above is the “Learner Centred Classroom” program 

that helps teachers develop the learning environment with the purpose to become more 

convenient and more stimulating (inviting) for students and also shows the importance of the 

game and entertainment during the learning process that intends to enable active participation 

for students. Through this training teachers also get skills on how to approach a child as an 

individual. 

 

Name of the training: Education for children’s rights 

Overall description: A training program that aims to describe, explain and demonstrate the basic 

concepts for protection of human and children's fundamental rights and freedoms. It covers 

fifteen themes including intercultural education and human rights, methodology of education 

on the rights of the child, monitoring and evaluation of human rights etc. 

Elements related to SEL: 

- Definition of political, civic, social, economic, cultural and environmental rights of 

human and children; 

- Methodologies of teaching and material preparation for the education of students for 

human and children rights; 

- Counselling, lectures and various exhibitions on empowerment of human and children 

rights through education. 

 

Name of the training: Multicultural and multi-ethnic education 

Overall description: A training program that aims at describing, explaining, and demonstrating 

fundamental concepts related to multicultural and multi-ethnic society. Its content comprises of 

ten topics such as education for peace, education for combating cultural and ethnic prejudices 

and stereotypes, the concept of violence etc.  

Elements related to SEL: 

- Developing skills to understand the needs of multicultural and multi-ethnic schools; 

- Knowledge of international instruments and standards on the rights of minorities, as 

well as for peace education and interethnic and intercultural reconciliation; 

- Developing skills to identify prejudices and cultural and ethnic stereotypes. 
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BOSNIA AND HERZEGOVINA 

Zlatan Jovanović 

 

The education system in Bosnia and Herzegovina is very complex, which makes an assessment 

of presence of socio-emotional learning in the curriculum also complicated. Every level of 

political subdivisions has its ministry of education or department of education. This includes 

ministry of education on the entity level (Federation of Bosnia and Herzegovina - FBIH, and 

Republika Srpska - RS), the level of the cantons (10 of them), and the department of education 

for Brčko District, which makes for 13 institutions in total. On the state level, there is a Sector 

for education of Ministry of civil affairs, the Agency for Preschool, Primary and Secondary 

Education, Conference of ministers of education in B&H and Council for general education in 

B&H. Same goes for laws on education. There are four general laws on the state level, and all 

laws and regulations adopted at the other government levels must be in line with the laws at 

the level of B&H. 

The Framework Law on Primary and Secondary Education in Bosnia and Herzegovina does not 

specify socio-emotional learning, but some Articles imply the importance of the social and 

emotional aspects of education. We can read this from Article 3, which emphasizes the 

obligation to ensure optimum development of each person, including those with special needs, 

according to their age, abilities and mental and physical abilities. It's similar with Article 4, 

which states that appropriate education implies an education that, in accordance with 

established standards, ensures that the child develops in the best way his inborn and potential 

mental, physical and moral abilities at all levels of education. Also, from Article 34, the 

obligation to protect the socio-emotional development of each pupil can be read. According to 

this article, schools should provide an environment in which there is no form of intimidation, 

abuse, physical punishment, insulting, degrading or humiliating. 

As we can see, socio-emotional learning is not mentioned directly in the law at the level of 

B&H, and it is similar at lower levels in the state. In the Federation of Bosnia and Herzegovina, 

as well as at the levels of the cantons, the importance of social and emotional development is 

emphasized only in general. It's the same in the other entity, and in the district. The Law on 

Primary Education of the Republika Srpska states in Article 5. that the goal of primary education 

is to promote a holistic and harmonious intellectual, moral, physical, emotional and social 

development of a self-conscious and independent, initiative and responsible student ready to 

learn, defend and with others reconciles his attitudes, capable of continuing education, who 

knows how to find and apply knowledge, to creatively think and create. The Law on Education 

in Primary Schools in the Brčko District in Article 2 emphasizes that it is necessary to ensure 

optimal conditions for the development of a child's personality, adapted to his age and abilities, 

through overall organization and application of high standards of education. 

In Bosnia and Herzegovina we can also talk about at least three different curricula. Socio-

emotional learning in the FBIH curricula is mentioned in at least four subjects. In the subject (1) 

"My environment", the task of the course is "Training for the culture of communication with 

adults and peers in the social environment and encouraging the development of socio-

emotional intelligence." In the subject (2) "Geography" as a goal and task of the module 

"European Mediterranean", it is stated “Developing the socio-emotional abilities of students“. In 



 

the case of the subject (3) "Music Culture" as an activity states "enrichment of emotions", and 

the task of subject is to develop the emotional and aesthetic sensitivity of the child for the 

quality of music. The same syntagma of "enriching emotions" can be found in the subject (4) 

"Arabic language". Socio-emotional learning in the curricula for primary schools in the RS is also 

mentioned in the preface of subject "My environment" as activity of program content. Socio-

emotional learning within the curricula in the Croatian language is indicated in the introduction 

itself. The importance of emotional and social development is mentioned as a general goal and 

the value of curricula. The importance of emotional development is also mentioned in religious 

education and in music education. 

Terms for SEL used in the country  

As far as terms used for socio-emotional learning, there are at least two variations. For Bosnian 

and Croatian there is a term “socio-emocionalno učenje”, while Serbian version doesn’t shorten 

first part of the term, so it is “socijalno-emocionalno učenje”. 

SLOVENIA 

Tina Pevec  

Social and emotional learning promotes social and emotional competencies of students in order 

to reduce risk factors and encourages positive youth development; the aim is to improve five 

sets of cognitive, affective, and behavioural competencies: self-awareness, self-management, 

social awareness, relationship skills, and responsible decision making (Durlak et al., 2011). 

Firstly, I would like to point out that socio-emotional learning in Slovenia is included in the Law 

on elementary school, as it is stated that the aim of elementary schooling is promoting the 

coherent physical, cognitive, emotional, moral, spiritual and social development of the 

individual with taking into account the developmental principles (Zakon o osnovni šoli, 1996), 

which suggests that SEL should be included in school everyday life. Nevertheless, schools have 

to guarantee a safe and supportive learning environment wherein physical punishment of 

children and of any kind of violence against and among children, as well as discrimination on 

the grounds of gender, sexual orientation, social and cultural background, religion, race, ethnic 

and national origin, physical and mental development shall be disallowed (ZOFVI, 2016). As it 

appears social and emotional competencies are a part of the general values of the educational 

system, even though it seems that no explicit goals are stated.  

When looking at the systemic level in Slovenia, the curriculum reform for consolidation of SEL 

included extra-curricular courses, where students can choose and decide on activities of their 

interest, where they can develop their own interests and skills and also develop social and 

emotional competencies. Regarding the systemic level, for which the Ministry of education, 

science and sport is responsible, I also have to mention the initial and continuous teacher 

education, where the promotion of SEL is included and ESF-co-financed projects that target SEL 

and improving social and emotional competencies of the school staff.  

At the school level, schools cooperate with local communities, who provide them with financial 

funds and they also have partnerships with NGOs, who implement SEC workshops for students 

and sometimes also their parents. When examining the schools’ input in promotion of SEL, I 

have to point out the importance of the counselling staff who help students and also their 

parents solving pedagogical, emotional and social issues.  

On the classroom level, if we exclude workshops in the class, the form teacher is the most 

important, as he or she is responsible for the coordination of all teachers teaching in the class, 



and performs duties regarding teaching and learning, behaviour of students and other duties 

related to the promotion of socio-integrational role of school. According to the Guidelines for 

Teachers' Assembly and Class Unit, each student can lean on the form teacher, ask for support 

when it is in question his/her well-being in everyday school life. Form teacher represents the 

bridge between each student enters and integrates into school. 

When examining the presence of SEL in Slovenian primary school curriculum at all three levels, 

I discovered that lately due to the migration crisis there has been more focus on the 

development of intercultural competencies and inclusion than on the development of social and 

emotional competencies. In conclusion, I believe that all of these mentioned competencies 

should be equally included in the primary school curriculum in order to improve students’ and 

teachers’ psychological well-being, which may later lead to the increase of the well-being of the 

whole country.😊  
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SERBIA 

Sofija Vujović 

The presence of socio-emotional learning in the context of the education system of the 

Republic of Serbia and curricula in the elementary school is most directly related to the 

realization of the subject such as Civic Education. 

 

Civic education or education for democracy and civil society was introduced into the 

educational system of the Republic of Serbia school year 2001/2002. At that time, this subject 

had the status of an optional subject which was introduced in the first grade of primary and 

secondary school. Since 2006/2007 it receives the status of a compulsory elective subject that is 

taught in all primary and secondary schools. Civic education is being realized once a week, 

which is 35 to 36 hours annually. 

It can be said that the introduction of Civic Education in primary and secondary schools in order 

to prepare young people for active participation in the life of a democratically organized society 

was a response to the needs of our sociocultural, social and historical context. The basis for the 

introduction and further development of Civic Education was also the Council of Europe's 

Recommendation on Education for Active Participation in a Democratic Society adopted in 

2002. This subject was introduced with the assumption and expectation that education for a 

democratic society can contribute to the democratization, tolerance and promotion of values 

that lead to intercultural dialogue and solidarity, the development of democratic attitudes and 

the responsible and committed life of children and young people in modern civil society. 
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It is important to emphasize that this is a subject that is content and methodically different 

from other subjects in our primary and secondary schools. Within this subject, students are not 

rated by usual numerical grades, but descriptive (successful and very successful) on the basis of 

criteria such as regularity in attending classes, interest and active involvement in the teaching 

process etc. The theoretically observed this subject is based on the interactionist theory of 

psychic development according to which social interaction is the basic constructive factor of the 

development of students. Knowledge takes place through the game, where there are no ready 

solutions and correct answers, and the accent is on the process of discovering and learning, not 

on the outcome. 

 

When it comes to cross-curricular approach and socio-emotional learning, then in the context of 

the education system of the Republic of Serbia, it is very important to mention interdisciplinary 

competences for the end of primary education. 

In short, the concept of interdisciplinary competences is such that they evolve through the 

teaching of all subjects, that they are applicable in different situations and contexts, in solving 

different problems and tasks and necessary for all students to personally develop, engage in 

social flows and form the basis for a lifelong learning. General intersubjective competencies for 

the end of primary education in the Republic of Serbia are: competence for learning, responsible 

participation in a democratic society, aesthetic competence, communication, responsible 

attitude towards the environment, responsible attitude towards health, entrepreneurship and 

orientation towards entrepreneurship, work with data and information, problem solving, 

collaboration and digital competence. (Law on Foundations of Education System, Article 12) 

Many factors operating in national and international educational and public spaces had defined 

the need for the educational system to be restructured by changing content, the field of 

application of knowledge and access to teaching and learning. Some of the most important 

factors are: global competence orientation, the impact of new technologies, the Internet and the 

media on learning, the nature of the private life of an individual; growing social mobility and 

growing competitiveness in the labour market. Identifying broadly defined key competencies 

and reforming school curricula accordingly began in 2006 when the European Union adopted 

the European Framework of Key Competences for Lifelong Learning. The knowledge, skills and 

attitudes that are recognized in this document as crucial from the point of view of the 

individual's development are also crucial for the development of innovation, productivity, and 

hence the competitiveness of every society. The fundamental change that brings orientation 

competencies in general is reflected in a more dynamic and engaging combination of 

knowledge, skills and attitudes relevant to different real contexts that require their functional 

application. This is achieved by co-operating and coordinating the activities of more teachers 

which implies a different contemporary approach to teaching and learning.  

 

Although the development of interdisciplinary competences should not be viewed in isolation 

through individual competences, but as a comprehensive, different, integrative, meaningful and 

lifelong approach to teaching and learning process that entails the elimination of strict subject 

limits, for the purposes of this presentation, a description of the competences that are most 



directly related to socio-emotional learning will be highlighted. These are the following 

competencies: responsible participation in a democratic society, responsible attitude towards 

health, problem solving as well as cooperation.  

 

 How does the framework for external evaluation of quality of work of ed ucational 

institutions support socio-emotional learning? 

In 2011, the Republic of Serbia established the National Framework for the Evaluation of the 

Quality of Work of Educational Institutions and the process of external evaluation. This 

framework implies the evaluation of 7 areas of quality - Planning and Programming, Teaching 

and Learning, Educational Achievements, Support for Students, Ethos, Resources, School 

Organization and Management which are monitored and evaluated on the basis of 29 standards 

and 137 indicators. It is important to emphasize that the same framework for evaluating the 

quality of the work of educational institutions is used in the process of their self-evaluation 

(that is carried out by educational institutions). In addition to that it is important to emphasise 

that the processes of external evaluation and self-evaluation together constitute a significant 

segment of the system of quality assurance of education. The link between the social and 

emotional development and learning of pupils and the mentioned framework is most directly 

present in the areas of quality such as Support for Students and Ethos. Standards and indicators 

within this two areas of quality, inter alia, are very important guidelines for the development, 

monitoring and evaluation school ethos, support for students and democratic culture in 

educational institutions. Based on the results of the external evaluation, the Institute for the 

Evaluation of the Quality of Education, since the beginning of the implementation of this 

important innovation in our educational system, is preparing annual national reports on the 

results of external evaluation (http://vrednovanje.ceo.edu.rs).  Such reports represent a very 

important and relevant source of data on "strong" and "poor" aspects of quality of school and 

preschool institutions and provide objective indicators and a comprehensive starting point for 

identifying and conceptualizing concrete measures of support from policy-makers with the aim 

of continuous building and improving quality of work of educational institutions. 

 

Terms for SEL used in the country 

When it comes to socio-emotional learning in education system of Republic of Serbia as 

synonyms, and depending on the context, the following terms are used: 

 personal and social development,  

 social and emotional skills/competences and 

 soft skills/life skills or non cognitive skills.  

 

 

These terms are more commonly used in our context than the syntagma - social emotional 

learning. 
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